Communication competence, as a system of knowledge, skills, abilities, motivational disposition, attitudes and properties, is the essential competence of teachers. In the last twenty years teacher communication competence has been one of the most important content of teacher training programmes. However, the effects of teacher communication education have not been investigated systematically; there is not specific comparison of the effects of these programmes between student-teachers and active teachers. Teachers' and student-teachers' communication skills were investigated from 2006 to 2011. The sample consists of studentprospective teachers, prospective subject teachers, and active teachers in Serbia who participated in communication training in the last 5 years. There are differences in some socio-communication skills between the examined groups. In the process of communication education teacher communication competence is increased, its specific competencies emphasized (social sensitiveness, non-violent verbal communication, integrative style of conflict management, interaction involvement).
Teacher communication skills are viewed as the necessary skills for improving student learning (O'Hair & Wright, In teacher university education and school staff university education in different countries, the contents of
Research method
In this paper a part of the project on development of teacher communication competence is presented. The research questions involve the following: the development of specific components of teacher communication competence; the effects of spontaneous socialization and the effects of specific training programmes on teacher communication competence; potential differences in the effects of communication training between pre-service education and in-service education (the effects on the student-teacher and active teacher).
The goals include the review of the researches considering the comparison between development of teachers' communication competence by spontaneous socialization and development of teachers' communication competence by education, and between pre-service and in-service communication education.
The following variables are used: 1. Teachers' communication competence investigated by the following components: interaction involvement (Cegala et al., 1982) ; social skills (Riggio, 2003) ; communication conflict management styles (Rahim, 2005) ; 2. Types of teachers' education curricula: pre-service education programmes and in-service education programmes. This comparative study is based on secondary data resources. Teachers' and student-teachers' communication skills are investigated. We presented the results of the comparison of the measured communication competencies between the students-teachers involved in communication training, students-teachers not involved in communication training, active teachers involved in communication training and active teacher not involved in communication training. The sample includes the data from the researches of teacher communication competence realized in Serbia (from 2006 to 2011) and published in periodical publications and conference proceedings in the period from 2006 to 2012 (Bjekić & Zlatić, 2006; Bjekić et al., 2007; Bjekić et al., 2010; Zlatić et al., 2011; Zlatić & Bjekić, 2012) .
Results and discussion
Specific training and/or educational programmes of teacher communication competence have been often implemented in the last 5 years. The comparison of communication competence between four teacher categories and a group of higher-educated non-teachers, measured in some of the previously mentioned researches, is presented (Table 1) . Since the scales and subscales have different number of items, all the results are adapted for the scale values ranging from 1-5. There are no significant differences between student-teachers included in communication training and studentteachers not included in communication training, with the exception of integration as conflict management style and responsiveness as component of interaction involvement: communication training increased responsiveness (F=5.442, p<0.01) and preference of integration as conflict management style (F=4.200, p<0.05).
Generally, there are no significant differences between teachers and non-teachers (within the same professional fields) considering the degree of the examined indicators of communication competence, except for the domination style preferred by non-teachers (F=4.121, p<0.05).
There are significant differences between the teachers included in communication training and all other examined groups considering conflict management styles -the former preferring avoiding and obliging conflict management styles (F=4.283, p<0.01)
There are similarities and differences between teachers and students of teacher's training/education institutions: students-prospective teachers are being prepared for teaching, teachers are practically realizing professional tasks. Student-teachers are more flexible and prone to change their behaviour. They are in the period that is formative for structuring the whole systems of professional behaviour. The programmes may be primarily directed towards establishing, but not correcting, behaviour. The effects (the knowledge acquired) are accepted more eagerly in the beginning of professional development. Therefore, it is necessary to model specific curricula to improve communication competencies of teachers and specific curricula for teacher-students.
Conclusion
The research suggested that teachers' general communication competence measured by the assessment and selfassessment did not develop to the expected level (the level formative to teachers' professional effectiveness).
Teaching process does not initiate spontaneous socialisation of communication competence at the communication level formative to more effective teaching interaction.
The communication competence of teachers (prospective and active teachers) is increased in the process of communication education; teacher interest to participate in communication training is increased, too.
